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Education is an instrument of change.

A critical instrument for change on a large macro scale has to be EDUCATION.

In addition to special programmes, handicapped children should be educated in
normal schools, services should be developed for additional categories of
children who had peculiar defects such as the partially sighted, the speech
handicapped, the aphasic, the brain injured and the emotionally disturbed; the
teacher training centres should be strengthened and the Ministries of Health,
Education and the Social Welfare Boards, should have a co-ordinated plan for

action (Kaur 1985:340).

Proper education generally enables a handicapped child to overcome largely his
or her handicap, and makes him into a useful citizen. Social Justice also demands
it. It must be remembered that the Constitutional directive on compulsory

education includes handicapped children as well.

Other agencies are needed and can indeed have a more apparent impact, but the
national system of education is a key instrument that can reach all people. It is not,
however, a magic wand to wave wishes into existence. It is a difficult instrument,
whose effective use requires political will, commitment and implementing mechanism
for the change to happen. It is a sure and tried instrument, which has served other
countries well in their struggle for common schooling and an egalitarian system of

education. It can, given the will and skill, o do so for India.

(Extracts from Government of India’s Kothari Commission, 1964-1966 and

NRCII documentation, 2004).
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Inclusive Education for Children with Disability:
Culturally Appropriate Policy and Practice
(CAPP III)

This document lays out a key for good practices in inclusive education involving
children with disabilities. The Spastics Society of India, Mumbai, has moved from
segregated special education to inclusive education and established a MNational
Resource Centre for Inclusion, India, a collaborative partnership between the
Roeher Institute of Canada and the Spastics Society of India under the aegis of the
Canadian International Development Agency (CIDA).

A study of inclusive education and the likely barriers has been undertaken. The major
aim of NRCIT has been to document the issues that emerge and to use these as a part of
a code of practice or a mechanism for carrying out inclusion. This code of practice is
called CAPP or Culturally Appropriate Policy and Practice. CAPP has for its focus inclusion

actualized through change at three levels:

CAPP T on the macro - level of policy, legislation, political culture at the local,

state, national, and global level.

CAPP IT on the mezzo - level of community, workers and local administrators

and bureaucrats.

CAPP III on the micro -level of classroom and school values, culture/

policies/practice

This volume is known as Capp III. CAPP IIT outlines the whole school approach to
eaucation. Capp IIL is a result of consultations which have been conducted with

stakeholders such as disabled activists, families of children with disabilities, NGO's, and




professionals in the national and international fields. CAPP IIT has also drawn on the
research studies conducted by the TECC team of NRCII through in-depth interviews with
children with disabilities, their family members, special and regular educators, education
administrators, and government officials in India. While most of the inputs from India are
from people in Mumbai, people from communities and regions such as Delhi, Kolkatta,

Chennai etc have also contributed through various consultative procedures.

CAPP IIT seeks to build on these resources by pointing to the essentials for inclusion to
take place, ensuring that young people with disabilities, alongside other children, benefit

from high quality educational processes.

CAPP TIT focuses on key relational contexts, wherein practices in education need to be explicit
with regard to disability in order for inclusion to occur. These relational contexts involve
children with disabilities, their peers, family members, teachers, itinerant supports and school
principals. CAPP IIT also focuses on issues between teachers, between parents, between

teachers and principals, and so on, that have direct implications for children with disabilities.

In CAPP IIT you will find a series of sessions for the whole school to
engage in. CAPP III is concerned with the 6-14 year olds. There are
sessions for the School Heads, Teachers, Parents, and Peers. Each

session has background information, objectives, activities and evaluations.

CAPP III has four major themes: 1. School Heads as Educational Leaders
2. Teachers Supporting Teachers
3. Children Supporting Children

4. Families Supporting Families

You must be the change you wish to see in the world.
- Mahatma Gandhi




Section 1
School Heads as Educational Leaders:
Meetings to facilitate the Inclusive Process
with your staff
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School Heads as Educational Leaders

Introduction

The body of research in inclusive education highlights the role of school leaders
as key to successful transition to an inclusive educational environment. It is
necessary for school leaders to be informed about the best practices in
inclusive education and encourage staff to adopt the principles and practices
which are key. It is important to place inclusive education on the school agenda.
The culture of the school need change. This recul/turing of the whole school
environment leads to a whole school approach. Becoming an inclusive school
takes time. It does not happen quickly. Each day will be a step ftowards

developing an inclusive, community school.

To facilitate the use of this document it has been divided into four sections.
These sections have been further divided into background, objectives, activities
and evaluations. Overheads have been designed which can be photo copied on to
transparencies to be put up during workshops and meetings. The handouts can
also be photo copied and given out to the participants to be filled in or referred
to as may be the case. The table of contents details clearly the four sections.
This Section of CAPP IIT presents a series of activities that can be covered by

the School Heads at staff meetings with senior staff.

They would in turn cover the second section with the rest of the staff in

further meetings.

Section 3 would be assigned to all teachers to be covered with their respective

classes and Section 4 would be done by the staff with the parents.




School Heads as Educational Leaders

Through the introduction of CAPP IIT a whole school approach to inclusion

based on experience should happen. The objectives of this section of CAPP ITI

will accomplish the following:

Objectives

To introduce a policy of inclusive education (accepting all children from

the neighborhood) into the school.

To introduce a culture of inclusion.

To treat all staff and children in the school as equal members. It does
not discriminate amongst children and addresses the diverse needs of all

children.

To encourage all children to participate in all school activities.

To ensure that all staff treat all staff and children with respect
irrespective of class, religion, gender, ability; the dignity of each person

is maintained and no person is publicly humiliated.

To ensure that adequate supports are in place for children with disability
them for example physical and academic modifications necessary to follow
the syllabus, counselling sessions for families and children if needed,

attention fo universal design.

To arrange for specialist support if required.

To support the family of the child with disability to settle into the school

community.




School Heads as Educational Leaders

To listen and respond to the concerns of the family.

To ensure that families are involved in any planning for the full inclusion

of their child in school.

To provide opportunities for families to network (See Family Sessions in

CAPP III).
To provide planning time for teachers to collaborate.

To support professional development of all staff as well as resources

teachers and para professionals working for inclusion in the school.




Focus on the Staff

What is Inclusive Education

Engaging the staff in a discussion
about inclusive education is the
first step in moving your school
towards becoming an inclusive

culture. Your leadership is

critical in this process.

Staff orientation programme on
inclusive education

Background

The Indian government has adopted a policy of education for all. However,
there are still many children excluded from schools. Children of different
genders, religions, castes, socio-economic status, and abilities contribute to a
rich learning community. Inclusive educational practices are meant do just that.

They encourage children to learn from each other.

Your responsibility as educational leaders is to remove the systemic barriers fo
learning that children experience. CAPP III is one instrument to help you accomplish

this transition. As a first step engage your staff in a discussion of inclusion.

Objective

e To introduce a policy of inclusive education (accepting all children from

the neighborhood) into the school.

e To introduce a culture of inclusion.




Focus on the Staff

Activity 1

In a series of six fortnightly staff meetings at the start of the year bring
staff together to discuss how the school can move into an inclusive culture.
Highlight the activities your school already does in this direction. Introduce
CAPP III. Share with them the overhead that identifies the objectives they

will be accomplishing which you will present (refer to Overhead 1).

Introduce the idea of inclusive education. How much does the staff know of it+?
Introduce a pre and post questionnaire Sample at the end of this module): at this

stage a pre questionnaire to ascertain the awareness, beliefs and views of the staff.

Introduce the staff to the definition of inclusive education (refer to Overhead 1):

Inclusive Education means every child learning together in his/her neighborhood
school. All children are welcomed in the school and all children learn together in

the regular classroom.

Activity 2

Have the staff provide suggestions on how they can move their school towards
becoming an inclusive setting. Tell them you want them fo go on a journey of
transformation with you. It will be a journey that will take time but they will learn

a great deal and see themselves grow as educators along the way.

Have each group present and discuss the strategies. Move towards development
of a policy for changing the culture. Develop the policy into a poster and display
it throughout the school.

You have begun the journey!




Focus on the Staff

Example 1

Mrs. Joshi is the principal of a private school in Mumbai. She has included children
with disabilities (children with physical and mental impairment) into her school for
the last ten years. Three years ago she received a directive from the Education
Department that she was to implement a policy so that children with disabilities
comprised at least 3% of the school population. She now has developed that policy
which accepts ALL children into her school. She is proud that she is able to
implement inclusive education and she feels all schools should implement inclusive
education practices. As the practice of inclusive education fosters values of
acceptance in all children, she is proud of her school. She says "If inclusion begins

at school, it will lead to acceptance in society.”

Example 2

Admissions Policy of the National Resource Centre for Inclusion, India (NRCIT)

reflecting inclusion of all children at every stage’.

1) The National Resource Centre for Inclusion, India (NRCII) will admit a//
children with disabilities and without disabilities, numbers permitting and
wherever possible. The children with disabilities will be admitted keeping in

view the expertise of staff at that point of time.

2) No child will be refused services. Even if they are not admitted fo the
National Resource Centre for Inclusion, India they will be referred to other

appropriate organisations or given a base for resource support.

3) Admissions will be considered on a priority basis for:

LIECC, Policy for Admissions into the National Resource Centre for Inclusion, India (NRCIT)
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4)

5)

6)

7)

i) Children with Cerebral Palsy, unable to avail of services outside, will be

given priority, over children with other disabilities.
ii) The girl child.
iii) The child hailing from the under-privileged section of society.

The age of children without disability should be on par with the class age

requirements as in a mainstream school (as much as is possible).

Admissions for children without disabilities to begin from two and half till
they are five years. This will be specifically for children not getting any
educational services. The main objective will be to facilitate inclusion into a
mainstream school. Other children who have dropped out of school may also
be taken in and provided the inputs required to support their re-inclusion

into regular school.

The number of children to be taken in each class will be decided prior to

admission procedures by the concerned authorities.

(a) Each child with disability being considered for admission needs to have

five assessments.

e Social

¢ Physical

e Speech

¢ Psychological
e Educational

(b) Each child without disability above the age of 5 years will have to
undergo appropriate assessmenfts.
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8) All parents seeking admission for their children are required to submit their
applications starting first week of December to end of January. Admission
procedures will be complete by March. Social workers will be facilitating

Admission procedures.
9) Those applying for admission after 31st January will be put on a waiting list.

10)Within one month of school re-opening (around June 15th) priority one cases

may be re-considered for admission depending on the number of vacancies.

11) All parents should be aware that the ultimate goal for each child coming in
school is preparing for mainstream education. Hence they should support this
through participation in meetings, workshops and liasing with neighbourhood

schools.

1
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Overhead 1

Objectives of School Heads as Educational
Leaders

As A School We Will

Introduce a policy of inclusive education (accepting all children from the

neighborhood) into the school.
Introduce a culture of inclusion.

Treat all staff and children in the school as equal members. The school
does not discriminate amongst children and addresses the diverse needs

of all children.
Encourage all children to participate in all school activities.

Ensure that all staff treats all staff and children with respect
irrespective of class, religion, caste, gender, ability; the dignity of each

person is maintained and no person is publicly humiliated.

Ensure that adequate supports are in place for children with disability
them for example physical and academic modifications necessary to follow
the syllabus, counselling sessions for families and children if needed,

attention to universal design.

Arrange for specialist support if required.
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e Support the family of the child with disability to settle into the school

community.
¢ Listen and respond to the concerns of the family.

e Ensure that families are involved in any planning for the full inclusion of

their child in school.

e Provide opportunities for families to network (See Family Sessions in

CAPP III).

¢ Provide planning time for teachers to collaborate.

e Support professional development of all staff as well as resources

teachers and para professionals working for inclusion in the school.

Inclusive Education means every child learning together in his/her
neighbourhood school. All children are welcomed in the school and all children

learn together in the regular classroom.
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All children are treated as full members

It is important for school staff to
pay attention to the interactions of
the children in the school. Any
child left out is a child alone. You,

as a school leader, set the example

for dignity and respect for all.

Teacher conducts a class with complete
participation from all

Background

Schools have children with diverse abilities. They need to be included as equal
members of the school. Often children with disabilities are lonely and feel isolated.

We sometimes need fo intervene to ensure that they are accepted.

Children recognise differences. They do not mean to be cruel but often are not sure
how to interact with someone who is different. You, as a school leader, are crucial for

introducing a climate of acceptance and respect for all in school.

Objectives
e To treat dll staff and children in the school as equal members. No discrimination
amongst children and address the diverse needs of all children.

e To encourage all children to participate in all school activities.

e To ensure that all staff treat all staff and children with respect
irrespective of class, religion, gender, ability; the dignity of each person

is maintained and no person is publicly humiliated.
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Activity 3

Focus on Staff

1. At a staff meeting introduces the value of RESPECT for others. Ask the
teachers if they feel they can improve in their conduct towards each
other as colleagues. Give examples of when staff have not been sensitive
to each other's needs, have not been caring and supportive, have not
appreciated and valued each other's contribution, have not.. When you
treat each other with respect you become excellent role models for the
children. Hold regular staff meetings and ensure that every staff has
been given an opportunity to voice their opinion and participates in
planning and executing academic and co-curricular activities. These should
be periodic (twice a year). Staff appreciation awards in various areas of

excellence could be instituted

2. Divide the staff into groups each discussing the above issues of
sensitivity/insensitivity, caring/uncaring, supportive/unsupportive and
appreciative/ lack of appreciation. Thus an ideal code of practice is
created by staff for themselves within an inclusive Human Rights

framework.
Focus on Children

1. Ensure that this percolates to children and develop a code of practice for
child awareness.

2. Get a list of all children in the school with identified special learning
needs. Make a point of going and meeting each child individually. Go into

the classroom so that you can observe the child in the school setting.
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3. Ask the teachers for their opinions about how the children in the school are
treated. Do the teachers feel the children are treated respectfully? Could
the school do better in this area? In groups of 4, have the teachers review
their discipline procedures. Are the children being treated with dignity?
Have the groups develop a code of conduct (refer to Overhead 2) and new
discipline procedures that fall in line with the code. Ask the teachers to
share this with their classes. Ask the teachers if they feel all children are
fully included in all activities. Could a child in a wheelchair attend all school
functions? Do the after - school activities provide an opportunity to involve
all children? This is part of respect.

4. Have the teachers think about specific children in their classes who are
not fully included. How can the school encourage fuller participation from
all children? Encourage the staff to think about these issues so as to

discuss them at the next staff meeting.

Example 3

Mrs. Mehta, a principal in a private school, handpicks her teachers. She wants
teachers who are sensitive and respectful to children. She is interested in
teachers who have had experience with persons with disabilities. Her school
enjoys a reciprocal relationship with a neighbouring school. They have regular visits
back and forth with each other. Nina is a twelve-year old girl who has muscular
dystrophy. She uses a wheelchair to get around. When the visits were first
initiated she was excluded, because she could not walk to the other school. She was
quite distressed on being left out. One feacher observed this and approached the
principal. Mrs. Mehta said, "No child in my school will be left out.” She arranged for

a rickshaw to transport Nina on the school trips.
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Overhead 2

School Code of Conduct towards staff and children

Developed by the Staff of
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Ensurina Adequate Supports

All children can learn.  Some
children may need  their
environment adjusted for
maximum learning.  Supporting
each other to reach one's
potential is a good practice for

schools to embrace.

Background

‘Inter disciplinary’ meeting to discuss the progress
of children — therapist, educators, psychologist,
social worker, pediatrician and parents

All children can learn. Some children require support fo help them access

school, and to learn in an enabling environment. We as educators know that

there are many ways to support children in their learning.

As a school leader you need to encourage your teachers to seek support, be

creative, and to work with families to ensure that the child with a disability can

succeed. You need to bring your teachers in as partners.

Objectives

¢ To ensure that adequate supports are in place for children with disability for example

physical and academic modifications necessary to follow the syllabus, counselling

sessions for families and children if needed, attention to universal design®.

e To arrange for specialist support if required.

Z Universal design is a term used for architectural design that includes every one, such as

ramps, bars, adjusted toilets, etc.
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Activity 4

In this staff meeting review the last discussion. Were there children observed who

were excluded? What solutions did the staff come up with?

It is important to look at the supports required to enable all children fo learn. The
barriers of access to education may be physical, social emotional, academic. Tell the
staff that you would like reports of an audit of the school to determine how

accessible it is. See overhead of Sample School Audit (refer to Overhead 3)

Have your staff break into groups of 4. Encourage them to look at the Sample
School Audit (Overhead) and revise it to reflect their own school context. Have
them develop a strategy for an audit. Get the plan in place. You will review it at

the next staff meeting.

Activity 5

There are other supports that children require to learn. Give the staff several
case studies causing concern in the school. Following is an example of a case
study and ask them to develop a plan for this child to attend school and be

supported in her learning (refer o Overhead 4).
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Case Study 1

Anita is 7 years old. She is very social and enjoys being around other children.
The school has stairs and is not accessible to Anita, who has cerebral palsy.

How can she be enabled to attend the local school?

Anita also has difficulty taking notes and holding a pencil. How can she be

helped complete her schoolwork?

Encourage the teachers to talk to each other about supports required to assist
their children to learn. Inform the staff that concessions are given to children with
disabilities by education boards at the national and state levels too, as necessary
support for inclusion. Give the example of the concessions given by Maharashtra

State Board (refer to Overhead 5).

Collaboration is also critical to successful inclusion. Teachers can help teachers
improve children's learning. In CAPP III, Teachers supporting Teachers’section,

this area is further explored in detail.

Encourage the teachers to interact with families and community to provide
necessary supports for the child. If the child requires assistance going to the
toilet, maybe a peer or a volunteer can support the child. Refer to the section,
Children supporting Children. There are many creative ways children can be

supported. You have opened this door!

Sometimes you may have to call on a specialist fo assist the teachers in planning
for a child. Encourage the use of all kinds of collaborations with creative people
special schools and professionals examining ways to promote the children's

success.
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Example 4

Mrs. Shah, principal of a grant-in-aid school, had a portable ramp built through
community support. This enabled Sunil and Anjali, two children with mobility
challenges, to move around the school. Even with the portable ramp the children
require support. Two children assist Sunil and Anjali use the ramp. Mrs. Shah has

noted that senior citizens who visit the school also use the ramp.

Further, Mrs. Shah has allowed the children access to the staff toilet, as it is a
western toilet and easier to use for the children. The toilet is also on the same

floor as the children's classroom.

Evaluation

You may wish to take some time at the end of this session to check how your
teachers are doing. Carry out a post questionnaire (refer to Handout 2). Ask
them if they have any questions abut the sessions held so far. Have each one

identify a key fact he/she has learned and share this with a colleague.
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Overhead 3
Sample School Audit

1. Can a child with wheelchair/crutches enter the school?

2. Are their steps to your organisation or do you have a ramp or a lift? If there

is a lift, are the children permitted to use it?

3. Can a child with wheelchair/crutches access the following areas of the

school:

a) Classroom

b) Library

c) Science lab
d) Computer room
e) Auditorium

f) Dining hall

g) Play areas

4. Are children being encouraged to use their walking aids, communication aids?
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5. Can a child with wheelchair/crutches access all toilets on each floor

convenient to him or her?

6. Can a child with wheelchair/crutches use the accessible toilets in the school?

7. Is help and aid provided by the school authorities if needed?

8. What are some possible modifications we can make to ensure accessibility?

Academic

9. Are teaching aids being used to facilitate learning for every child?

10. Are modified assessment techniques used to meet each child's requirements?
11. Are individualized educational plans made for children if required?
Support

12. Is there a support team available to guide teachers?

13. Are counseling facilities available in school?

14. Do you ensure peer interactions?
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15. Do you encourage buddy system® where children help in the following areas:

e Classwork

e Feeding

e Mobility

e Extra Curricular activities

¢ Playground activities

16. Are children a part of every activity?

e Drama
e Music
e Sports

e Cultural activities (celebrations of festivals, events)

e Expeditions

*Wheel chair accessibility means free movement without any obstructions at

any level (no steps or narrow pathways).

3 Buddy system means that teachers create a 'buddy’ or a friend who will be a support for a
child needing any kind of help.
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Overhead 4

Case Study 1

Anita is 7 years old. She is very social and enjoys being around other children.
The school has stairs and is not accessible tfo Anita, who has cerebral palsy.

How can she be helped fo attend the local school?

Anita also has difficulty taking notes and holding a pencil. How can she be

assisted to complete her schoolwork?

In groups of 4 discuss the situation and develop strategies to

support Anita in attending her neighbourhood school.
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Overhead 5

SSC board concessions

e Arithmetic Std VIT level instead of Algebra and Geometry, and work

experience e.g. computer.
e Extra Time: 1 3 hour extra (a half hour extra for every 1 hour)

e Writer/Typewriter - Any writer who can understand the candidate's

speech.
e Exempted from drawing, figures, maps etc.

¢ Instead of science practicals, candidates will be allowed to give an oral

examination.

¢ Choice of an examination centre and sitting arrangement at the

candidate's convenience.

¢ Second language exemption. The candidates can choose from a list of

other optional subjects like:

— Carpentry

— Bakery

— Typing

— Cookery

— Beautification, etfc.

Children with multiple disabilities who are non - verbal are allowed to use

Communication Board.
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Working with Families

Research has shown that
working closely with the family
improves a child's achieve-
ments. As a school leader you
can set an example and

welcome families into your

school community.

parents’ contribution and children activities
in school

Background

Families want to be involved in their child's learning. They are critical for a
follow-up from school. You need to establish families as partners in their

children's education.

Many families find schools intimidating places. Often parents and grandparents
themselves did not have positive school experiences: some may not have had the
opportunity of attending schools. They need to be welcomed and made to feel
that they have something fo contribute. This requires an openness and an
egalitarian approach on the part of the school staff. You as an educational

leader will be critical in setting an example.

Objectives

e To support the family of the child with disability to settle into the school

community.

e To listen and respond to the concerns of the family.
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e To ensure that families are involved in any planning for the full inclusion

of their child in school.

e To provide opportunities for families to network (See Family Sessions in

CAPP III).

Activity 6

In this staff meeting the school audit is reviewed. Has the staff figured out
ways to develop accessibility to education in the school? Select a committee to
work out an action plan to implement changes based on the audit at another

staff meeting.

Talk to the staff of the importance of involving families in the children's
education. Review the activities that promote family involvement presently in
the school. Have the staff develop a quick survey that can be sent home with
the children, asking for parents to express their concerns back to the school
(refer to Handout 1) and see if and how they would like to be involved in the

school.

Some schools are in communities where parents find it difficult to fill in a
survey. Ask families to come in for family get fogethers and have senior
children/staff ask them the questions and fill in the survey. Creative minds can

think of many ways to elicit this information.

Tell the staff that the planning for children with disabilities in the school must
include the families. They need to know what is happening with their child at
school so that they can provide consistency at home. Parents are the experts

when it comes to the child. They can provide insight into what will work well in
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your classroom. They also can be helpful as volunteers in your school. The more

hands you have the more you can accomplish.

Introduce the staff to the Family Section of CAPP III. Ask if there are a
couple of volunteers to review it and provide a presentation to the staff about

it next meeting.

Example 5

Mrs. Khan, the mother of Rahim, realised that her son found it difficult to use
his crutches to reach his class on the fourth floor of the school. Rahim, very
independent, was badly frustrated. His mother approached Rahim's teacher,
Mrs. Savant, and expressed her concerns. Mrs. Savant approached the principal,
Mr. Prabhu, about the situation. He called a meeting of Rahim's teachers and
mother and brainstormed for solutions. One of the teachers suggested she
switch classrooms so Rahim would not have to go to the fourth floor. His

classes now are all on the ground floor.
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Handout 1
Sample Survey to go to Parents

This survey is designed to get your opinion on our school. We will use

suggestions you give for improving the school

What are the things that you like about your child’s school?

Are there regular meetings with the school management? Is there a forum

where your difficulties are addressed?

What are the areas in your opinion in which the school may consider

improvements:

How do you think you can contribute to the development of the school and the
progress of your child?

Any Other Comments:

Thank you for taking the time to fill this out.
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Collaboration

Teachers helping teachers is a
powerful concept. Bringing teachers
together and dllowing them time to
problem - solve and support each
other can improve the educational

climate in the school.

Discussing issues of concern at a staff meeting

Background

Collaboration is a powerful way to improve practice in the school. Having an
open atmosphere where teachers are encouraged to ask each other for ideas

and suggestions can provide a teacher with invaluable feedback.

You as the educational leader need to provide opportunities for teachers to
come together and plan together. Encourage the sharing of information,
materials and strategies. Have teachers share information they have gathered

through course work and professional development opportunities.

As school leader you need to encourage your teachers to seek support, be
creative and work together with families fo ensure that the child with a

disability can succeed. You need to involve your teachers as partners.

Objective

e To provide planning time for teachers to collaborate.
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Activity 7

At this staff meeting have an update on the school audit. What efforts does
the school have to improve accessibility? You may have fo reach out to the
families in your community to get assistance with any needed renovations such
as ramps, railings and washrooms. This assistance may be in the form of labour

or fundraising.

Activity 8

Group the teachers in fours. Have each teacher think about the most
challenging behaviour he/she faces in his/her classroom (refer to Overhead 6).
Each teacher presents the problem and then keeps silent. He/she listens to the
other three teachers brainstorm solutions and strategies. The teacher records

these.

At the end of the session each teacher tells the group the strategy he/she will
adopt. Ask all the teachers to be creative and try some of the discussed
strategies. Tell them the next staff meeting will be devoted to the success, or
otherwise, of their experiments. Teachers helping teachers is a powerful

strategy to improve the children's learning.
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Overhead 6

Teachers Helping Teachers

A Challenge T face is:

Strategies from my Colleagues:

I will try:

(Adapted from &. Porter, 1994)
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Setting an example

School leaders setting an
example. What better learning
environment than a caring
inclusive school. You as leader

must concentrate on setting

- ) e < A g .
" WL' St PR
Ideal setup of an inclusive school —an

encouraging learning environment

the tone.

Background

So often we begin a new initiative and then it slowly disappears. We exhaust
our teachers with constantly changing curricula and policies. A caring inclusive
school sets the school up as one that puts children first. It always checks that

each new initiative supports this concept.

You, as school leader, need tfo support your staff. They need to be
acknowledged and celebrated. They will benefit by your recognising their
accomplishments. You need fo ensure that your teachers’ accomplishments and

efforts are celebrated.

Objectives

e To support professional development of all staff as well as resources

teachers and para professionals working for inclusion in the school.
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Activity 9

Have the committee that reviewed CAPP III, Families Supporting Families
Version, report on it. Ask for volunteers to implement this program. It will
require sessions with families of children with disabilities. This will complement
the efforts you are making in your school. Ask a couple of teachers to help

implement the family program.

It is important for your school staff to focus on teaching strategies which
include all children. CAPP III has a Teachers Supporting Teachers Version.
Appoint two of your most creative teachers to become familiar with CAPP ITII,
Teachers Supporting Teachers. They can prepare an implementation plan for

the series of activities required to implement CAPP III.

Tell the staff that the journey to inclusive education will be part of the agenda
of every staff meeting. This is a commitment by you fo your school. You want
regular updates on the progress in including all children. Thank the staff and
tell them you are proud of their efforts and you know that their commitment to

the education of ALL children will make the school the best.

Evaluation

This is your last formal session with the teachers. Use the post questionnaire
attached (refer to Handout 2) to get feedback from them. Tell them this

information will help you in moving the school forward towards inclusion.

Thank them for their cooperation and time.

You have started your journey to become a caring inclusive school.
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Example 6

Father Alex, the principal of a grant-in-aid school, feels strongly about inclusive
education. He encourages his staff to attend professional development sessions
at the National Centre for Inclusion, India, in Mumbai. He has also approached
the Centre to develop and conduct sessions with his staff at his school. The
staff has found that they have been able to use the guidance fo include ALL

children in their school in a meaningful way.

At a recent seminar on innovative teaching strategies organised by the Indian
Education Society, Father Alex shared experiences of the work his staff have
done in inclusive education. He presented innovative methods of involving all
children in education, physical training, efc.. in front of an audience of

approximately 500 teachers.
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Handout 2
Pre / Post Questionnaire

Thank you for taking time to work on this Journey for Inclusion. Please
complete this questionnaire so that we may identify what worked well in the

sessions we had and what could be improved.

Ql. Do you think all children with and without disabilities should study
together?

Q2. What do you understand by the term inclusive education?

Q3. What do you feel will be issues of concern in teaching all children together?

Q4. Do you think a support system is important? How?

Q5. How do you think the course will help you?

(Source - NRCIT training programme for BMC teachers)
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Introduction

Inclusive Education is a worldwide movement which is transforming the
educational system. Including children from different religions, castes, socio-
economic status, and abilities is a new challenge. The movement to a caring
inclusive school demands that teachers reflect on their practice. They need to

learn new skills and increase their knowledge.

Inclusive education encourages the best practices in teaching. Strategies to
teach children with different abilities in the regular classroom help all children
learn. It does not require special teaching or a special setting to teach a child

with disabilities. It requires excellent teaching.

Children should attend their neighbourhood school with their brothers and
sisters and friends from their community. Children can learn to accept others
if they coexist in an inclusive school with children who are not always the same
as them. They learn important lessons in acceptance, compassion, understanding
and social skills. As teachers, we need to ensure these qualities are part of the

life of the school.

CAPP IIT has been designed for teachers by teachers. Its aim is fo assist your
school in becoming an inclusive environment. The activities in this Teachers'’

Version are designed to support you in teaching an inclusive classroom.

This series is divided into modules that you can work through as a group. The
knowledge in each module builds on the one before it. Each module has
background material, objectives, and activities. Regular evaluations have been

included to assist you in future planning for your school.
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Objectives

The following objectives are covered in this version:

Stage 1

Stage IT

Stage IIL

Teacher is informed about inclusive education.
Teacher treats all children with respect and dignity.

Teacher ensures that education in values is addressed in the classroom (e.g.,

values of sharing, helping, kindness, respectfulness, etc.).

Teacher uses a range of instructional and assessment methods to

teach the children.

Teacher is committed to teaching the child in an inclusive setting.

Teacher ensures the child is prepared academically, physically, socially and

emotionally and supported for transition phase into an inclusive setting.

Teacher ensures that opportunity is given to the child to be as

independent as possible, bearing in mind his/her difficulties.

Teacher ensures that the child with disabilities is fully involved in the

learning and academic process.

Teacher ensures that the child with disabilities is fully involved extra-

curricular activities of the class.

Teacher works in partnership with parents.

Teacher regularly informs parents about classroom activities.
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Stage IV

Stage V

Teacher regularly communicates with parents about the child's

progress (e.g., through informal meetings, log book, etc.).

Teacher works in partnership with other professionals.
Teachers engage in collaborative problem - solving with other teachers.

Teacher considers whether the child's academic performance, is

according to his/her potential,

Teacher uses concessions to support the learning in the classroom

(As given by statutory Boards of Examinations).

Teacher promotes interactions between children with and without

disabilities, through buddy systems etc.
Teacher ensures that the learning environment is enjoyable for all learners.

Teacher monitors progress through the regular evaluations.

The series of activities should help you to create a caring inclusive classroom. The

series is designed for use by the school staff through professional development

during regular staff meetings or during the time planned for inservice training.

One or two of the staff will need to serve as facilitators for the sessions.

Different staff members can lead different sessions. All the material you will require is

contained in this manual. You can supplement any module with your own material.

Enjoy the Journey.

If a child is ready to /learn, I have no problem including her!

(Says a Mumbai teacher practicing inclusion).
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Teaching all Children

Teaching a class that includes
children with different ability
levels requires a shift in
attitfude. The focus is on

teaching the child, not teaching

S

the curriculum.

Teaching a group of children with
different abilities — multilevel teaching

Background

We have not been raised in an inclusive classroom and we need to reflect on
our attitudes and views in order to be to be more effective teachers.
Reflective practice is an important strategy to improve teaching.
Reflective practice means we take fime to sit back and evaluate our
teaching, what went well, what could be improved and what have I learned

about myself.

Many of us have the attitude that children with disabilities would learn better
in segregated settings. We forget that children learn as much from their peers
as they do from the teacher. We need to present a learning environment that

maximises learning.

Doug Williams, (2002) in his book, Vulnerable Children, has found that classes
with children who have a variety of learning abilities do better academically
than classes with children of the same ability level. Mithu Alur, the founder of

the National Resource Centre for Inclusion, India, found the same results in a
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study conducted in Dharavi, Mumbai, which looked at preschools that included
all children*. Including children with different abilities has the potential to
increase your class achievements because you use a variety of teaching

methods.

Activity 10

Share with teachers, the overhead that identifies the objectives they will be
accomplishing which you will present (refer to Overhead 7). Have the teachers
arranged into groups of 3 or 4. Have them share their experiences with children
and people with disabilities. The experiences may be limited, unless there are

family members the teachers have grown up with.

Have the teachers think about what an ideal inclusive school would look like.
Develop a description of such a school on the form attached (refer to Handout

3). Have each group share their description.

Show the teachers a model of inclusion developed by a group of teachers in
Mumbai at the National Resource Centre for Inclusion, India (refer to
Overhead 8). If possible, visit an inclusive school. What do you want your
school fo eventually look like? As a caring inclusive school, you need a

vision of where you want to go.

Have the teachers decide what they would like their school to look like in five
years. What attitudinal changes will have to happen in the staff to reach this

ideal?

* INCLUDED - An Exploration of Six Early Education Pilot Projects for Children with Disabilities
in India. Final Report by The Spastics Society of India & UNICEF, Mumbai, India.
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The challenge is how to move towards this ideal. You have taken the first steps.

Example 7

Mr. Chatterjee, a teacher in a grant-in-aid school, has a positive attitude
towards inclusive education. He says, “inclusion is all in your mind". He feels
that if a teacher has the right attitude, he/she can teach all children. His
principal is very supportive and encourages the teachers to use different
strategies in feaching the children. He makes certain ALL children are included

in ALL activities.

Mr. Chatterjee was organizing a school talent show. Sita, a child in his class who
is in a wheelchair, was unable to access the place where the show was being
held. When Mr. Chatterjee realized she was excluded, he organized a class
talent show where Sita did a dance, which everyone applauded. Sita was proud

and pleased with her contribution.
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Overhead 7

Objectives of Teachers Supporting Teachers

Objectives

The following objectives are covered in this version:

Stage I

Stage IT

Teacher is informed about inclusive education.
Teacher treats all children with respect and dignity.

Teacher ensures that education in values is addressed in the classroom (e.g.,

values of sharing, helping, kindness, respectfulness, etc.).

Teacher uses a range of instructional and assessment methods to

teach the children.

Teacher is committed to teaching the child in an inclusive setting.

Teacher ensures the child is prepared academically, physically,
socially and emotionally and supported for transition phase into an

inclusive setting.

Teacher ensures that opportunity is given to the child to be as

independent as possible, bearing in mind his/her difficulties.

Teacher ensures that the child with disabilities is fully involved in the

learning and academic process.

Teacher ensures that the child with disabilities is fully involved extra-

curricular activities of the class.
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Stage III

Stage IV

Stage V

Teacher works in partnership with parents.
Teacher regularly informs parents about classroom activities.

Teacher regularly communicates with parents about the child's

progress (e.g., through informal meetings, log book, etc.).

Teacher works in partnership with other professionals.

Teachers engage in collaborative problem - solving with other

teachers.

Teacher considers whether the child's academic performance, is

according to his/her potential,

Teacher uses concessions to support the learning in the classroom

(As given by statutory Boards of Examinations).

Teacher promotes interactions between children with and without

disabilities, through buddy systems etc.

Teacher ensures that the learning environment is enjoyable for all

learners.

Teacher monitors progress through the regular evaluations.
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Handout 3
Description of my school as an inclusive caring school

My school is accessible by:

The children in my school:

The teachers in my school:

The Administration in my school:

The families of the children:

Other teachers describe my school:
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Overhead 8

Model of Inclusive Education

(Developed in 2001 in Mumbai by teachers)

Needs based
syllabus

Advocacy
- NGO’
Parent Gr
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Understanding Inclusive Education

Inclusive education is about
treating all children with respect
and dignity. For a classroom to 